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Background

Although at least 25% of the UK working age population is disabled, it is estimated that, at present, approximately 5.4% of the higher education student population has a disability (see National Disability Team web site for statistics). This small, but significant group is growing steadily, as educators, students and the community become more aware of the options available to disabled people.

The obligation to accommodate disabled students extends beyond the moral responsibility. The current legislative framework (Disability Discrimination Act, DDA 1995, the Special Educational Needs and Disability Act, SENDA 2000 and the DDA 2005), Government policy (widening participation and inclusive learning) and the Quality Assurance Agency Code of Practice (QAA, Part 3 Students with Disabilities) all direct post-16 educational providers to support the needs of disabled learners. Legislation also ensures educational provision does not discriminate against individuals on the grounds of their disability.

Disabled people are not an homogenous group

Whether we are talking about a person who has a physical, sensory, learning, or cognitive disability, we like to have simple solutions that fit all scenarios. In truth, disabled students have the same variety of needs and preferences as all students. It is therefore important to consider introducing variety and flexibility into the way programmes are delivered and with regard to the learning opportunities that are offered. In fact many learners report that when alternations to curriculum design, delivery and assessment have been made to improve accessibility, this has improved the learning environment for all learners.

Access or Attitude?

Disability is often perceived as a yes-or-no proposition. You either are disabled or you are not. However having a disability will place you on a continuum. At one end are people who function without any difficulty - not many of those around - and at the other end are people with severe impairments. Most of us fall somewhere in the middle. It is important to see the person and not the impairment.

One of the greatest barriers facing disabled people occurs when they are defined by their impairment, rather than their abilities. For example people who sustain spinal cord injuries may be encouraged to participate in wheelchair basketball after they leave rehabilitation facilities. This is excellent advice for some people. But, for those who have never had an interest in playing basketball before why should they become basketball players now?  In an example like this people make assumptions about ability based on a person's impairment because they are using only their limited knowledge of disabled people in general. 

Another assumption is that an impairment limits an individual in every aspect of his or her functioning, including the ability to be educated. Disabled students, like all students, have the capacity to work hard, learn and achieve academic success. Decisions about an individual’s ability to achieve in higher education should therefore be based upon academic potential.

Disclosure of disability

Higher education institutions (HEI) are required to collect and report statistics to the Higher Education Statistics Agency (HESA) about disabled applicants and students. However different definitions of disability are used in HE to those used in both the school and further education sectors. 

Many impairments are not visible therefore it may not be apparent that a prospective student has a disability. When an individual chooses not to declare a disability or where the school or college has not disclosed this (for whatever reason) Aimhigher staff may not be made aware of any difficulties which an individual could experience in the learning environment. It is therefore important to ensure that all procedures and practices, including programme planning, design and delivery are inclusive and attempt to meet the requirements of all learners, and to make sure facilities used are accessible.

Where you do have official or declared information about an individual’s disability, it may be only summary facts. These facts might not give a complete picture of the learner’s background, the impact of their disability, his or her approach to their disability or the coping strategies they use. When organising individual support, avoid making assumptions; consider each learner as an individual, with their own learning needs and style. Consult your institutional disability office for advice as well as discussing support arrangements with the feeder school or college.

Physical Access

Meeting physical access requirements is usually perceived as ensuring the availability of ramped access, lifts and accessible toilets. Although these are important, particularly for those people with mobility difficulties, it is also essential to consider broader access requirements such as hearing loop systems and legible, clear signage. 

It may be difficult to make suitable access arrangements for certain buildings. Alternative, flexible or temporary arrangements may be required. This can be complex to arrange in buildings not owned by your institution so allow time and plan ahead. 

Orientation and getting about - It can be very useful for staff to actually travel the routes that they expect their disabled learners to use. The existence of any barriers and difficulties will become apparent. It will also demonstrate how long it might take a mobility impaired person to gain access and give staff first hand knowledge of the route in order to more accurately describe how to get from a to b and enable them to appreciate potential problems.

Emergency egress procedures and health and safety

Procedures should be in place to ensure the safety of disabled learners in the event of an emergency evacuation. Staff and disabled learners should be informed of any special arrangements that have been put in place to ensure safe emergency exit procedures. Have an emergency evacuation plan in place for each mobility and sensory impaired learner. Ensure staff and learners are made aware of their responsibilities in carrying out these plans.

Fire or health and safety regulations should not be used as an excuse to place unnecessary restrictions on disabled learners. Do not use safety requirements as an excuse for making discriminatory decisions based upon stereotyping of disabled people. A recent case has been brought to the Disability Rights Commission in which a college cited health and safety as a legitimate reason for not allowing a student to enrol on a programme of study. An injunction was served on the college in question, and they were required to reverse their decision. Risk assessment should be conducted by trained staff and advice sought from disability services where their might be potentially hazardous situations.

Inclusion in education 

The Centre for Studies on Inclusive Education (CSIE) states “Inclusion in education” involves:

· Valuing all students and staff equally

· Restructuring the cultures, policies and practices … so that they respond to the diversity of students …

· Reducing barriers to learning and participation for all students, not only those with impairments or those who are categorised as `having special educational needs'

· Learning from attempts to overcome barriers to the access and participation of particular students to make changes for the benefit of students more widely

· Viewing the difference between students as resources to support learning, rather than as problems to be overcome

· Recognising that inclusion in education is one aspect of inclusion in society”
the best of their abilities, whatever their needs.”

See ‘Index for Inclusion’ on the CSIE web site. The CSIE definition covers all educational experiences from school through to higher education. 

Supporting inclusion

The aim of an inclusive curriculum is to develop an approach that will not discriminate against particular individuals due to an impairment. It is not always possible to ‘get it right’ for everyone. Each learner may require a slightly different strategy to ensure access to learning, teaching and assessment. However, if the design of programmes promotes variety in learning and teaching methods and offers a range of options for participation, demonstrating understanding and learning, all learners will have the opportunity to work towards achieving their potential. Within an Aimhigher programme there are likely to be a range of potential options to facilitate participation by all learners. 

Consider the implications of any adjustments that are to be put in place: how will they impact on programme delivery and outcomes; how will they affect other learners; what are the costs and resource requirements (including the impact on staff or student time); and what are the progression implications for learners. Advice should be sought from institutional disability services about the most effective way of implementing adjustments. 

It is not always necessary to provide additional funding to promote inclusion. Other measures can be as effective in promoting an inclusive approach to help disabled learners access provision more effectively such as: allowing more time for staff or other learners to work with a disabled learner; providing additional time to access facilities or equipment; rearranging the furniture in an area; providing clearer signage; allocating a different, more accessible room; allowing time for someone to travel between activities; preparing a group of learners to work effectively together; making information available electronically or in different formats; and recognising individual strengths and weaknesses. 

Inclusive learning environment: an overview

The provision of an accessible and inclusive learning environment will always need to consider programme design; this is a vital aspect of enabling access to disabled learners. It is not always the case that you will be aware of all disabled learners coming onto your programme or be informed about their needs. It is therefore important to plan inclusive activities to accommodate for these situations. When developing inclusive approaches consider the following:

· Essential aims and objectives of the learning process - be aware of exactly what you wish to convey to learners and specifically what skills, knowledge and experience you want them to gain from your programme.

· It is important to acknowledge that disabled learners are learners first and foremost, not ‘victims’, ‘sufferers’ or people with ‘conditions’. 

· Design of publicity and learning materials - materials must be clearly set out, be of good quality print, employ suitable font sizes and type faces, if possible they should be written in plain English and be readily available, preferably in advance.
· Select materials early so that you, the learner and their support staff have time to prepare or make any adaptations. This includes providing advanced notice of use of video and audio material that may need text transcripts. 

· Delivery methods and expectations - learners must understand what is expected of them from the outset. They must be aware of how the programme is constructed and delivered and how they are expected to participate. Flexibility and variety of methods are important.
· Good lighting is essential in learning situations.

· Arrange seating to remove unnecessary barriers – try to ensure wheelchair users have equivalent access and can be seated in such a way that they are part of the class group

· Equipment and facilities used in programme delivery - allocate resources to make reasonable adjustments to facilities or equipment such as using large screen monitors and height adjustable workstations. 
· Be aware of safety issues, and when conducting risk assessment for activities, ensure that disability issues are addressed. 
· Face the class when speaking and try not to move around too much when talking.

· Use plain English and explain jargon. Provide learners with lists of technical terms or glossaries.

· Structure classes so that learners are guided through the content and are made aware of changes of topics

· Use a variety of presentation methods and teaching strategies. Vary activities to maintain interest and to cater to the learning preferences of participants.

· Use a range of explanations and give concrete examples to maximise opportunities to grasp information.

· Write key phrases and lecture outlines on the board or overhead projector

· Read aloud material displayed on overheads or on the board

· Encourage learners to ask questions but try to repeat discussion questions from other learners as not all participants will be able to hear their peers – this will also clarify the question being answered.

· Ask learners to repeat information back to you if you are unsure as to whether they have understood explanations.

· Assign group projects that enable all participants to contribute, participate in learning and demonstrate their engagement.

· Give oral as well as written instructions if you are setting tasks, and particularly if there are any programme or room changes.

· Flexible or alternative arrangements, including changing the duration of visits could be considered as long as the learner has an equivalent learning experience.

· Plan physical access and transport for visits well in advance.

· Ensure awards ceremonies are accessible.

Individual students and additional support needs

For some learners it may be necessary to make specific adjustments to enable access to the learning environment. The aim of alternative or additional arrangements is to arrive at solutions which allow the learner to perform to the best of their ability but which do not compromise the purpose of the programme. Additional arrangements should also, where possible, be designed and implemented in such a way that individuals are not singled out as different or special.

Early identification of specific individual needs is essential if there is to be a reasonable chance of planning and organising any additional support in time for it to be effective. It is important therefore, that you introduce mechanisms to identify disabled learners who are planning to attend your Aimhigher programme as early as possible. 

The learner and their teachers are likely to be aware of the arrangements that have worked in the past to support their access to learning activities. However they may have limited knowledge of the range of activities on offer in the Aimhigher programme and the possible support or additional arrangements that can be made. You should work with key staff in the feeder school or college and specialist disability support staff in your own institution to achieve the optimum support package. 

Always remember to communicate directly with the learner; do not direct your conversation to their support worker or personal assistant.
Personal Assistance 

Personal assistance in higher education is usually provided by specialist staff.  The learner may already have personal support staff allocated to work with them in school or college. It may or may not be possible for these staff to accompany the learner to work with them on the Aimhigher programme. This will have to be agreed in advance. Additional staff allocated to support an individual student might include:

· Note taker

· Sign language interpreter

· Reader for visually impaired people

· Study buddy / mentor

· Campus guide for visually impaired people

· Personal Assistant 

Tasks a personal assistant may undertake or which you may need to organise include: 

· changing the height of a workstation

· turning equipment on and off; positioning equipment; carrying heavy loads

· setting contrast and brightness controls

· inserting disks into disk drives 

· setting up a printer; retrieving a print-out

· reading or writing down information

· assisting with mobility, or at meal times

· undertaking practical work with the close direction of the learner (sometimes requiring steady hand, fine motor control, visual acuity etc)

· Describing visual information in pictures or in practical activities

Technology and equipment to enable learning

Technology and equipment can range from that used to improve access to buildings and use of hearing loop systems to providing software or specialist equipment in laboratories. There is a variety of specialist software and hardware solutions available to improve access to independent study for disabled learners. Sometimes low tech solutions are the most effective for example using low tech solutions to help a learner grip something more easily or providing a lamp to provide task lighting.

Be aware that different technology may be available in schools, compared to colleges and universities. Learners could require time to learn how to use new assistive technology. As a result it may be useful to work with the school or college to enable learners to use their existing technology during their time on the Aimhigher programme. This will have to be agreed in advance. The TechDis accessibility database (reference at the end of the document) provides a resource for those seeking technological solutions to overcome barriers to study for disabled learners. Further advice can be obtained from your disability service.

Specific Disability Information

Each disabled learner is different, having an individual combination of life experience, coping strategies and abilities that will help or hinder their life as a student. The information provided here is therefore a summary guide only regarding issues for people who could be identified as having a particular type of impairment. It is still important to adopt an anticipatory and inclusive approach rather than addressing the needs of each disabled student.  

Hearing disabilities or Deafness

· Face people whilst speaking and do not look away or talk to other people who the deaf person cannot see.

· Use appropriate body language to improve communication.

· Plan assistance in case of emergency evacuation and know your role in the process.

· Provide textual information in plain English, using straightforward vocabulary, so that the person does not have to receive spoken information (by lip reading or via an interpreter) at the same time as they are writing. This also ensures they have essential information

· Write messages or information down clearly and ensure learners are aware of the relative importance of the information.

· Use induction loop systems for hearing aid users and wear radio microphones if required.

· Use email or ‘Typetalk’ telephone facilities if you need to contact learners.

· Identify if the learner needs support from qualified sign language interpreters, lip speakers or notetakers, ensure you are able to source and fund the support. Book this provision well in advance. Spend time with a learner’s notetaker or interpreter to ensure they understand what is required from the learner, to help them understand the nature of the programme and to enable them to discuss their role with you.

· Communication is inhibited or impossible in darkened rooms or in poorly lit areas. Either avoid such situations or ensure the learner is able to access information by appropriate or alterative means.

· Subtitle or provide text transcription for video and audio information such as tapes or sound clips on web sites.

· Facilitate group work and communication by ensuring: discussions are chaired, there is turn taking when speaking, students are aware of each other’s needs, work is allocated appropriately within groups, peer support is encouraged.

· Check that deaf learners have not missed essential information.

· Consider booking facilities that have audio-visual fire alarms as good practice.

Visual impairments or Blindness

· Provide information, instructions or documents in the required alternative formats. As an alternative, make electronic copies available so documents can be easily converted into large or clear print, Braille and audiotape. Electronically provided information also enables people to use screen readers to access information

· Make signs and instructions clear, preferably using initial capitals rather than all upper case as this provides additional clues to recognise words by their shape.

· Provide assistance for reading text which has not been adapted, including forms (particularly if small type face is used for partially sighted people). Help may also be needed to complete forms.

· Offer pre-programme visits and / or mobility training to familiarise the learner with the location of facilities.

· Give verbal notification of changes in session or meeting times and venues.

· Spend time with a learner’s notetaker or personal assistant to ensure they understand what is required from the learner, to help them understand the nature of the programme and to enable them to discuss their role with you.

· Ensure information is announced verbally particularly important details noted on the board during sessions.

· Offer assistance when arriving at or leaving a building.

· Make sure gangways and facilities are clear and clutter free where possible.

· Be aware that some learners may have difficulties with transport and or time keeping as a result of their impairment.

· Facilitate learners moving between different locations, it may be necessary to provide a guide or personal assistance.
· Provide audio descriptions (or electronic text) alternatives to pictorial information such as in videos, pictures, diagrams or computer simulations.

· Enable learners to use notetakers or tape recorders if necessary.

Physical and mobility difficulties

· Be aware of difficulties experienced with access to facilities and the time it may take to travel to activities via alternative accessible routes. It may be difficult for someone with mobility difficulties to carry things and walk or travel at the same time.

· Be aware that lateness can be caused by transport problems or other circumstances beyond the control of an individual.

· Offer to show people accessible routes. Make sure you know the route first.
· Make sure you inform personal assistants of session finish times.
· Specific or different directions may be needed regarding location and access for visit and field trips.

· Plan venues to be accessible including the availability of accessible toilets. Having one accessible toilet in the building is not always acceptable if a learner has to constantly travel a longer distance to use facilities. 

· Be aware that break times can be substantially shortened for people with mobility difficulties.

· Wider than average doorways and gangways may be needed, clutter has to be avoided – be aware of physical barriers.

· Help may be needed for emergency egress

· Help may be required with recording / noting down information

· Someone with a physical disability may tire easily. Be aware that an individual may be experiencing pain and discomfort.

· The height of tables and counters is important so that people can sit comfortably while working.

· Work with the learner and their personal assistant or notetaker to ensure they understand what is required from the programme and to enable a discussion of the support worker role.

Dexterity difficulties

· Consider tasks you have planned into the programme to highlight those requiring fine motor control; identify suitable alternative tasks, personal support or equipment to facilitate access to the learning experience or an equivalent experience. 

· Provide support for writing or form filling tasks if required.

· Organise paired working to enable learners with dexterity difficulties to integrate with their peers and to fully participate in collaborative activities. Facilitate this process to ensure an optimum learning experience for both learners. 

· Provide enabling equipment if appropriate. Consider a range of potential solutions, the simpler the better. Consult disability specialist staff for advice.

· Allow additional time for learners to complete tasks if required.

· Work with the feeder school or college to identify personal support needs if any.

· Allow time to plan and consider options

Speech and Communication difficulties 

· Allow more time to communicate effectively with someone with a speech difficulty

· Speech difficulties may be combined with a physical disability or a hearing loss, be aware of the implications

· Allow students to ask questions in writing after sessions to enable their questions to be answered outside a public forum if appropriate.

· Facilitate group work and discussions to ensure individuals can contribute effectively.

· Ensure fellow students are aware of and can accommodate the needs of their peers

· Devise alternative methods of communicating for presentations or oral work if required eg get learners working in pairs so that feedback is given by the most articulate learner.

Dyslexia and other Specific Learning Difficulties

· A multi sensory approach assists learners with specific learning difficulties to access information reinforcing the message and the variety of approaches optimises opportunities for learning.

· Explain directions carefully; provide written instructions as well as clear maps or plans containing only essential information. It can help to arrange a buddy to assist learners in finding their way. 

· Repeat the same instructions several times using slightly different vocabulary to reinforce the message.

· Ask learners, in an appropriate manner, to repeat instructions so you are sure they understand the information you have provided if the information is important. 

· For short pieces of information it may be important to ensure the learner notes down the salient facts and to check that these are correct. 

· If you are providing information for all learners it is useful to provide a handout with summary and or bullet point information contains the essential details. 

· Make signs and instructions clear, using initial capitals rather than all upper case.

· Summarise discussion or next steps in a list if appropriate

· Often information presented on pastel coloured paper is more easily read than black print on white paper.

· Be aware that learners may have difficulties completing some tasks that require incremental, cumulative steps. Monitor the progress of known dyslexic learners in such activities to offer timely prompts and prevent the learner losing their way in an activity.

· Be aware that handwriting may be difficult or slow and untidy – consider the amount of writing you are requesting – is it necessary?

· Offer help, if appropriate, with form filling or arrange assistance.

· Allow time for thinking and absorbing information in sessions

· Recognise learner’s strengths when facilitating group work to ensure they can make equitable contributions. Dyslexic learners are often good at thinking of the ‘big picture’, working visually and oral work.

· If possible provide copies of notes or OHTs in advance to allow the learner to read and absorb the information so they can concentrate on the activity and not the reading during the session.

· Consider allowing extra time to complete tasks during sessions if they require the learner to undertake significant reading or writing or reduce the number of tasks.

· Assist learners to develop strategies to deliver presentations if they experience difficulties reading from cue cards or text.

Mental Health or Emotional Difficulties

· Assist by outlining what will happen during the activity and your expectations in advance to prepare the learner and help them understand what is likely to happen during the session.

· Facilitate participation for learners with confidence difficulties and consider ways of including them in activities without placing undue stress on any one individual. 

· Try to ensure staff delivering Aimhigher programmes meet learners with mental or emotional difficulties in advance so the learner is more comfortable with the situation.  Summoning up the courage to meet new people or enter new situations can be a real problem. 

· Help build confidence by providing constructive feedback during activities.

· Try not to present too much information at any one time, allow time for information to be absorbed

· Be patient when communicating.

· Make written information clear and use plain English – provide back up summary bullet point notes if this will help.

· Provide information and handouts (or OHP) in advance for the learner to set the scene. 

· Change the pace of sessions and vary the activities to allow learners to refocus and improve their concentration.

· Repeat information if people seem confused or worried.

· Ask if you think people do not understand or are confused and offer to go over the information again.

· Offer to guide people to their destination if appropriate or provide a buddy to help them find the way.

· Encourage activities where learners collaborate but prepare the learner and their peer group for group work to ensure they can contribute equally.

· Assist the learner to prepare for and deliver oral presentations if necessary.

· Consider how you can provide extra time for learners to complete activities.

Terminology

Language is potent. It can be used positively or negatively to reinforce stereotypes. If you are not sure what term to use take your cue from disabled people themselves or consult your disability adviser.

Be aware that the school sector uses different terminology to that used in further and higher education. For example disabled learners who have statements in the school sector are identified as having special educational needs. This terminology is not used in further or higher education instead learners are referred to as having additional needs or as being disabled.

The language used to refer to disabled people is constantly changing. Correct terminology is always open to debate. However, it is important to try to use appropriate terminology to avoid offending people. There are a few very basic principles.

· Do not refer to people by their disability (ie NOT the deaf, an epileptic etc)

· Avoid patronising people or marginalising them – provide positive images

· Avoid judgmental terms (DO NOT USE brave, sufferer, their own worst enemy etc)

	Use
	Do NOT use

	Disabled person
	Handicap

	Person with a learning difference
	ESN, SEN

	People with … disability
	Special Needs

	Person with a mental health difficulty
	Mental

	Deaf or hard of hearing
	Dumb or deaf and dumb

	People with …
	Persons suffering from / afflicted with etc

	Wheelchair user
	Wheelchair bound

	Deaf, hard of hearing or hearing loss
	Hearing Impairment

	Accessible toilets
	Disabled toilet

	Accessible parking
	Disabled parking


Useful Contacts and Sources of Information

	Access to Work

RNIB Fact sheet about a government scheme providing funding to support disabled people in employment


	http://www.rnib.org.uk/xpedio/groups/public/documents/publicwebsite/public_rnib002930.hcsp#P1_54


	Action on Access



HEFCE national co-ordination team for widening participation and Aimhigher initiatives.

Disability information


	http://www.actiononaccess.org
http://www.natdisteam.ac.uk

	The Centre for Studies on Inclusive Education (CSIE) 

An independent centre working in the UK and overseas to promote inclusion and end segregation


	http://inclusion.uwe.ac.uk/csie/csiehome.htm


	DfES – Department for Education and Skills

Information on DSAs / Financial Support for Students


	01325 392822 Tel

0800 731 9133 Free information line

http://www.dfes.gov.uk/studentsupport/administrators/dsp_section_4.shtml


	Disability Rights Commission (DRC)

Free government information on the DDA

DDA - Responsible for monitoring implementation 

Disability Discrimination Act 1995

Codes of Practice - Rights of Access, Goods, Facilities,  

     Services and Premises; Post 16 Education; Trade organisations & qualifications bodies; Employment (ref section on placements)

DRC legal cases
	08457 622 633 Tel Helpline

08457 622 611 Fax

08457 622 644 Minicom

enquiry@drc-gb.org email

http://www.drc-gb.org/thelaw/practice.asp
http://www.drc-gb.org/thelaw/legalcases.asp



	Employers Forum on Disability
The employers' organisation focused on the issue of disability in the workplace


	0171 403 3020  Tel/minicom

0171 403 0404  Fax

efd@employers-forum.co.uk email

http://www.employers-forum.co.uk/www/index.htm


	QAA – Quality Assurance Agency for HE
Promoting public confidence that quality of provision and standards of awards in higher education are being safeguarded and enhanced – Code of Practice, Part 3 Students with Disabilities


	http://www.qaa.ac.uk/academicinfrastructure/codeOfPractice/section3/default.asp 

	RNIB – Royal National Institute of the Blind

Information on access to college and higher education – see the ‘Studying’ section

 
	http://www.rnib.org.uk/xpedio/groups/public/documents/publicwebsite/public_student.hcsp



	RNID - Royal National Institute for the Deaf
Charity representing deaf and hard of hearing people

Fact sheets and advice leaflets on deafness

	http://www.rnid.org.uk/html/factsheets/factsheets.htm


	Skill – National Bureau for Students with Disabilities
Publish guidance for disabled people and offer advice to people working with them in post 16 education


	020 7450 0620 (voice and text)

0800 328 5050 Information service

SkillNatBurDis@compuserve.com

www.skill.org.uk

	Special Educational Needs and Disability Act, SENDA

See Part II, Chapter II for information about higher education


	http://www.parliament.the-stationery-office.co.uk/pa/ld200001/ldbills/018/2001018.htm


	Tech Dis

Advice and information resource to improve provision for disabled staff and students in HE and FE through technology. Resources section relating to accessible learning and teaching 

Tech Dis Accessibility Database


	http://www.techdis.ac.uk
http://www.techdis.ac.uk/resource.html
http://www.techdis.ac.uk/access.html



Further information and resources

HEFCE Good Practice Guide:  Circular 02/48 Successful student diversity: Case studies of practice in teaching and learning and widening participation

- includes six case studies detailing incorporation of disability issues in T & L activities

http://www.hefce.ac.uk/pubs/hefce/2002/02%5F48.htm 

HEFCE Good practice guides on learning and teaching and widening participation strategies - Circulars 01/36 and 01/37

http://www.hefce.ac.uk
The Co-ordinator’s Handbook

- has a section with general information about support for disabled students with different impairments

Available from Skill: tel:020 7450 0620

Accessible Curricula a Good Practice Guide: University of Wales Institute. Carol Doyle and Karen Robson

email  cdoyle@uwic.ac.uk and http://www.techdis.ac.uk/pdf/curricula.pdf
SENDA Compliance in HE: SWANDS

- an audit and guidance tool for accessible practice within teaching and learning 

http://www.plymouth.ac.uk/pages/view.asp?page=3243

Academic standards and benchmark descriptors: developing strategies for inclusivity 

(HEFCE funded strand two disability project at the University College Worcester)

- site contains a useful disabilities section about learning styles and barriers

http://www.worc.ac.uk/services/equalopps/benchmark/index.html
Risk Assessments – the University of Edinburgh

- model risk assessment forms for use by university staff

http://www.safety.ed.ac.uk/safenet/risk_assess/
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