
	A GUIDE TO COSTING AIMHIGHER ACTIVITIES



This costing guide, designed for Aimhigher partnerships, is structured around the following sections:
· Rationale and purpose;

· How to cost;
· Interpreting cost information;

· Good practice and cost efficiencies;

· Resources and support.

	RATIONALE AND PURPOSE



Origins of the Guide
During 2006, York Consulting Limited (YCL) was commissioned to undertake a study to identify the costs associated with the delivery of individual Aimhigher activities.  As a result of working closely with a number of partnerships it became clear that cost information was under utilised and that there was an opportunity to use it more effectively to manage and coordinate Aimhigher activities.  
Initially, at the mention of costs, a degree of trepidation was encountered, however, once the process had been completed partnerships were surprised at its simplicity and welcomed the new information it provided.  With this in mind, this guide has been designed to:

· alleviate any concerns you have around cost measurement and collation;
· demonstrate how it may assist you in the planning and coordination of activities;
· provide you and other stakeholders with clear and simple methods of gathering cost information or making appropriate assumptions where certain cost information is not available, recognising that the information required to inform costing may not always be very accessible.
Why is costing important?

Being able to cost at an individual activity level provides invaluable information to support planning, monitoring and control systems, enabling you, as Aimhigher practitioners, to make more informed decisions about which activities to deliver and how to use the funding you have available.  Without a clear idea of the scale of activities delivered, and related costs, it is challenging to make informed decisions about budget allocation and spend across a partnership.
The national Aimhigher evaluation strategy has produced encouraging evidence on the benefits of Aimhigher, its component parts, and its impact on raising attainment and aspirations to Higher Education, but less is known about the cost-effectiveness of different activities.  Benchmarking activities within your own partnership can enable you to identify issues for future investigation and increase cost transparency within your partnership.  However, estimating the cost of an activity is only one way of valuing an activity, and the outputs of a cost exercise should be used with this in mind.  Undertaking a full value for money assessment would require use of the cost information in conjunction with a range of other information on outputs, outcomes and impacts achieved.  
Costing/Pricing of Activities

The feasibility study identified and developed a model of Aimhigher funding arrangements.  At the two extremes of this funding continuum are the ‘market’ model and the ‘accounting’ model.  This has implications for the transparency within partnerships of the actual cost or perceived price of different activities, depending on the model which most closely matches the funding arrangements.    

The key feature of the market model is that the Aimhigher funding that schools directly receive provides them with a degree of purchasing power to decide which activities they will “buy” for their young people and, to a certain extent, at what level of cost (particularly where more than one partner offers a similar activity), i.e. a market exists.  Schools achieve this purchasing power by the nature that, under the New Relationships with Schools policy, the funding Aimhigher partnerships pass to schools is non-ringfenced and can therefore be used by the school to spend on any activity it chooses.  Under this market model, service providers, typically universities and colleges, may publish a prospectus of activities.  In this case the prices/costs of activities are ‘explicit’ i.e. they are transparent, but they may not reflect the full and actual cost of delivering the activity.
In the accounting model, there is no market as such, with activities delivered across the partnership to the young people from the schools to participate in at zero cost to the school, and partners using their funding allocation to cover the vast majority of the delivery costs.  In this model prices/costs are ‘implicit’ - they are a device for accounting for the cost of an activity, rather than determining its distribution, and partners are less likely to be familiar with the level of cost incurred.

Purpose of this guide
This guide aims to provide you with a tried and tested approach which will enable you to measure the cost of activities delivered in your partnership.  The objective is to equip you with the confidence, tools and the know-how to collate the costs of coordinating and delivering a range of Aimhigher-related activities, regardless of the costing/pricing mechanisms in your partnership. 
The underpinning assumption of the approach set out is that costs will vary across partnerships and also within partnerships, i.e. that the delivery (and associated costs) of two activities is unlikely to be the same.  Furthermore, there is no universal right or wrong cost - this guide has been produced purely to support you in raising your awareness of how much it costs to deliver Aimhigher activities thus influencing more effective planning of future Aimhigher activity.    

The basis on which this approach to costing has been developed is activity based costing i.e. costing based on an individual activity (e.g. taster day, master class).  

The approach set out in this guide is aimed at encouraging you to measure the full costs of all resources required for the delivery of Aimhigher activities (e.g. staffing, facilities).  This includes exploring all hidden costs and benefits-in-kind to gain a true reflection of what activities cost in real terms.  For example, school facilities may be offered free of charge, but if this offer is withdrawn there may be a cost associated with sourcing alternative facilities.  Excluding these costs can create an unrealistic picture by showing lower unit costs than the actual true cost.
The issue with benefits-in-kind is that they are often only free at the margin and as the quantity required increases they may not be freely available.  On the other hand, if the full cost of the benefit-in-kind is reflected the cost of the activity may be deemed too expensive.  Calculating the cost of benefit-in-kind goods does, however, allow for a more accurate estimation of the full and real cost.
When should costing be undertaken?

There is no definitive time when costing should be undertaken. However, it is clear from the partnerships that have been involved in the cost study that regular monitoring and management of cost information can be extremely helpful.  In particular, cost information can be used to help inform activities that should be delivered in the future and to monitor budget spend.  Some partnerships keep a record of costs for delivery of each activity as it is occurs, while others monitor costs on a monthly, termly or annual basis.  
	HOW TO COST




The key to costing an Aimhigher activity is to keep it simple and break the process down into manageable elements.  The costing process is approached via four steps:

1. Establish what delivery of the activity involves;

2. Identify the core cost elements;

3. Establish the costs associated with each core cost element;

4. Use resource input costs to validate information or to fill gaps.
1. Establish what delivery of the activity involves
When costing an Aimhigher activity four core elements should be addressed: 

· PLANNING

· DELIVERY

· RESOURCES

· TRANSPORT

To address each of these elements four questions should be asked:

· Who?

· What?

· Where?

· When?

	Key Questions



	Who?
	Which members of staff are involved?

Are young people accompanied by a member of staff?
What is each staff members’ salary/day rate?

	What?
	What activity is being delivered?

What planning is involved?

What resources do the participants use during the day?

	Where?
	Where is the activity delivered?

How do the participants/delivery staff get to the location?

	When?
	Is it delivered as a part of a school day?

Is it a residential intervention?

Is it a weekly/monthly event/intervention?
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2. Identify the core cost elements
The next step in the process is to consider the types of resource inputs associated with the activity for which you are establishing the costs.  The Aimhigher activity typology identifies six broad themes to which individual activities can be assigned:

· Awareness and Aspiration Raising Activities e.g. taster days, visits to HEIs
· Attainment Raising Activities e.g. master classes, mentoring
· Vocational Activities e.g. work based learning activities
· Information, Advice and Guidance (IAG) Activities e.g. provision of support materials, events for parents/carers
· Progression Activities e.g. transition support
· Research and Dissemination Activities e.g. seminars, websites
Certain types of activities are invariably easier to cost than others and hence the matrix below has been put together to assist you in considering the most relevant resource inputs across a range of different Aimhigher activities.  It outlines a number of typical Aimhigher activities and the types of costs that, at a minimum, you may expect to include when building up a picture of the total cost of delivering each particular activity.

As delivery of activities is tailored to local circumstances, not all activities will incur all types of cost suggested and you may also want to include some other types of costs; however this matrix acts as a guide for considering a range of different resource inputs and identifying the most relevant resource inputs.
Dealing with Overhead Costs

It is important to seek cost information for overhead costs directly attributable to the delivery of each activity (e.g. facilities at HEIs, planning and coordination time of central partnership staff).  We are aware that there are other types of overhead costs associated with generic partnership working (e.g. partnership communication, networking events).  These may vary across Aimhigher partnerships depending on, for example, local circumstance and the stage of development of widening participation in the area.

Therefore, the overhead costs included in this cost model are those which can be attributed and apportioned to a specific Aimhigher activity or intervention.    As an example, where an Aimhigher coordinator is involved in the planning of a specific activity, a notional cost, based on that individual’s day rate, can be apportioned to the activity.  On the other hand, the time that the same coordinator has spent undertaking relationship-building exercises with HE institutions cannot be apportioned to specific activities and is therefore not included in the cost model.
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	COST ELEMENTS

	
	
	
	Planning
	Delivery
	Resou-rces
	Hospitality
	Transport

	
	
	Location
	Deliverer
	Duration
	No. Delivered To
	Planning Meetings
	Office expenses/Clerical support
	Insurance and legal costs
	Training
	School liaison/outreach officer
	Academic lecturer
	Student advocate/mentor
	School staff
	Other e.g. private trainers
	Delivery room e.g. lecture/seminar
	Consumables
	Audio-visual
	Accommodation
	Refreshments
	Lunches
	Community Transport
	Coach (53 seater)
	Minibus (16 seater)
	Staff transport

	Awareness and aspiration raising 
	Aimhigher days
	(
	
	(
	(
	(
	(
	(
	
	(
	
	(
	(
	
	(
	(
	
	
	(
	(
	(
	(
	
	(

	
	Taster days
	(
	
	(
	
	(
	(
	(
	
	(
	(
	(
	(
	
	(
	(
	
	
	(
	(
	(
	(
	
	(

	
	Visits by HE staff
	(
	
	
	
	(
	(
	
	
	(
	
	(
	(
	
	
	(
	
	
	
	
	
	
	
	

	Attainment raising activities
	Student mentoring
	
	(
	
	(
	(
	
	
	(
	(
	
	(
	
	
	
	(
	
	
	
	
	
	
	
	(

	
	Master classes
	
	
	
	(
	(
	(
	
	
	(
	(
	
	
	(
	(
	(
	
	
	(
	(
	(
	
	(
	

	
	Residential courses/summer school
	
	(
	(
	
	(
	(
	
	
	(
	(
	(
	(
	(
	(
	(
	
	(
	(
	(
	(
	(
	(
	(

	
	Subject specific enrichment
	
	
	(
	
	(
	
	
	
	
	(
	
	(
	
	(
	(
	
	
	(
	
	(
	
	(
	(

	
	After school clubs
	
	(
	
	
	
	
	
	
	
	
	
	(
	(
	
	
	
	
	
	
	
	
	
	

	Vocational activities
	Activities for work based learners
	
	
	
	
	(
	
	
	
	(
	
	
	(
	(
	
	(
	
	
	(
	
	
	
	
	(

	Information advice and guidance
	Careers fair
	
	
	
	
	(
	(
	
	
	(
	
	
	(
	
	(
	(
	
	
	(
	
	(
	(
	
	(

	
	Community outreach
	
	
	
	
	(
	
	
	
	(
	
	
	
	
	
	(
	
	
	
	
	
	
	
	(

	
	Events for parents and carers
	(
	
	
	
	(
	(
	
	
	(
	
	
	(
	
	(
	(
	
	
	(
	
	
	
	
	(

	
	Staff training
	
	(
	
	(
	
	
	
	(
	(
	
	
	(
	
	
	(
	
	
	(
	
	
	
	
	(

	Progression
	Transition support
	
	
	(
	
	(
	
	
	
	(
	
	(
	(
	
	
	(
	
	
	
	
	
	
	
	(

	Research and dissemination
	Conferences and seminars
	(
	
	
	
	(
	(
	
	
	(
	
	
	
	
	(
	(
	(
	
	(
	
	
	
	
	(

	
	Publications
	
	(
	
	
	(
	(
	
	
	(
	
	
	
	(
	
	(
	(
	
	
	
	
	
	
	

	
	Websites
	
	(
	
	
	(
	(
	
	
	(
	
	
	
	(
	
	(
	(
	
	
	
	
	
	
	


3. Establish the costs associated with each core cost element
Once the relevant cost elements have been identified, the next step is to establish the level of cost associated with each core cost element.  

The YCL costing study was facilitated by the use of a generic costing template designed to capture cost information at a single activity level.  The purpose of the template was to ensure that a consistent approach was taken to collecting costs across the 10 case studies, using the template as a vehicle for unpicking generic cost lines, eliciting additional information from the contacts within the partnerships, and challenging and agreeing assumptions.  
The cost template has been further developed and amended to reflect lessons learnt during the consultation phase of the study and has been made available for your use:

· To download the electronic excel version of this proforma please click here, and save the file for use.

· To see a completed example please click here.

The template should be used to capture generic information about the activity (type of activity, location of delivery etc.) and to prompt you to think of the costs associated with each resource input (e.g. office expenses, staff time) by considering:

· the unit cost of that resource input (e.g. £30 per hr);
· the number of units required (e.g. 2 hrs); and
· the total cost (e.g. £30 x 2 hrs = £60).
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Activity:

Model of Delivery:

School

FE College

HEI

Private Company

Other

Duration:

Year group delivered to:

Primary

Yr7-Yr9

Yr 10-Yr11

Yr12

Yr13

Non-specific

No. of attendees:

Cost Categories

Planning meetings

Office expenses/clerical support

Insurance and legal costs

Training

School liaison/outreach officer

Academic lecturer

Student advocate/mentor

School staff

Other staff e.g. private trainers

Delivery room e.g. seminar/lecture theatre

Consumables

Audio-visual

Accommodation

Refreshments

Lunches

Community transport

Coach (53 seater)

Minibus (16 seater)

Staff transport

OTHER COSTS

Title



Description

Unit Cost (UC)

Unit

Units required/delivered

TOTAL COST 

(UC x No. of Units)

SECTION B: COST INFORMATION
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Determining costs incurred by other partners

Accessing school cost information

It is widely recognised that collating costs can be a challenging process especially as some funding streams’ policy, particularly the Standards Fund, do not require schools to report on how funds have been used.  Furthermore spending is often at the discretion of headteachers and school leaders thereby making it difficult to identify what Aimhigher activities have been delivered and at what cost.  
Where possible, it can be beneficial to communicate with your partner schools to agree estimates for the types of costs incurred by schools, and the levels of those costs, so that you have some idea of the likely levels of funds they may claim in recompense.  It also helps you to build up a more accurate picture of the full cost of delivering Aimhigher activities, by considering the costs incurred by other partners. 

The illustration below may prove useful in these discussions with partner schools as it identifies cost elements to consider.  For each of the four core cost elements it highlights the areas which may impact on the costs incurred by the schools.
Costs incurred by other partners
A similar process may also be undertaken with other Aimhigher partners (e.g. employers, training providers, HEIs).  Some cost information may be commercially sensitive, particularly if you are trying to request a detailed breakdown. A reasonable solution is to consult with the relevant key partners and, where actual cost information is not available, to agree assumptions of likely cost levels.


4. Use resource input costs to validate information or to fill gaps

Having completed an initial draft of the costing template, it is important to review the information you have collated.  The information collected during the costing study has been used to produce a summary of the unit costs of key resource inputs.  The unit cost summary has two uses:

1. To validate costs incurred by your partnership i.e. do the costs that you have estimated seem reasonable?
2. To assist you in determining cost estimates for elements that have not been measurable within your partnership.  
This cost information presented below is intended to act as a guide and is not definitive.  As you will all be aware, costs will range between areas due to local circumstances and may also vary depending on the type of activity being delivered.  
	Costs of Key Resource Inputs



	Resource Input


	Typical Cost


	Cost Range



	Planning and set up costs
	£22 per person/hr
	£16-£30 per person/hr

	CRB checks
	£34 per person
	£5-£35 per person

	Insurance/risk assessments
	£5 per activity
	£5 per activity

	School mentors
	£7.10 per hr
	£5-£10 per hr

	School staff support 
(supply cover)
	£180 per day
	£150-£200 per day

	Academic lecturers
	£36 per hr
	£20-£53 per hr

	External speakers/deliverers
	£51 per hr  
	£41-£89 per hr

	Aimhigher staff costs 
(usually HEI based)
	£22 per hr
	£15-£45 per hr

	Clerical support
	£15 per hr
	£7.50-£26 per hr

	School liaison officer
	£24 per hr
	£14.90-£40 per hr

	Learning support assistant
	£12.50 per hr
	£12.50 per hr

	Private trainers
	£520 per day
	£150-£1375 per day

	Pupil travel:

· Coach

· Mini-bus
	£260 per trip

£80 per trip
	£65-£450 per coach/trip

£45-£116 per minibus/trip

	Staff transport (petrol cost)
	£0.39 per mile
	£0.30-£0.40 per mile

	Lunches
	£5.96 per person
	£3-£13 per person

	Venue hire costs:

· seminar room

· lecture theatre
	£370 per day
	£50-£1200 per room/day

	Consumables and booklets
	£5.90 per person
	£0.30-£79.85 per person

	Residential accommodation
	£33 per person/night
	£25-£43 per person/night


To support you in undertaking the costing task, it is worth considering the following when validating the cost information you have produced:
· Planning – the time required is likely to vary by activity.  In addition, costs associated with planning may reduce over time where an activity is delivered on a number of occasions and planning tools/materials can be used again;
· Student mentors – student mentors will also require upfront training and CRB checks;

· School staff – including school staff at supply cover rate may not always be applicable particularly if supply cover is not actually utilised;
· External speakers – external speakers will generally incur greater costs than HEI lecturers;
· Aimhigher staff – Aimhigher manager time is typically slightly more expensive than that of an Aimhigher project/development worker;
· Private trainers – the cost of private trainers can vary significantly depending on the trainer utilised;
· Pupil travel – travel costs can vary significantly depending on the mode of transport used, distance travelled and number of young people requiring transport;
· Staff transport – the total cost will depend on distance travelled and number of staff travelling;
· Venue hire costs – venue costs will vary depending on the type of room required, and location (e.g. private company, HEI).
	INTEPRETING COST INFORMATION




Once you have identified the costs associated with delivering your Aimhigher activities, interpreting those costs is the next stage of the process.  Interpreting the cost information you produce in the right way will enable you to plan future Aimhigher activity with confidence.  In this section we outline three areas of interpretation:

· review the total and per capita costs;
· consider marginal costs;

· understand variability factors.
Review the total and per capita costs
Once all elements of the Aimhigher activity have been costed, a TOTAL COST value can be calculated for each activity.  In addition to this figure, a PER CAPITA COST for each Aimhigher activity can also be calculated, reflecting the cost of the activity per person participating (or per item produced).  
These total and per capita costs can then be used to inform how you intend to utilise the Aimhigher funding available to you, by supporting informed planning and coordination of activities within your partnership based on the number and types of activities you intend to deliver, and proposed levels of young people participating.
The table below summarises the per capita costs observed during the cost study.  As with the resource input costs presented earlier, this information is intended to act as a guide.  Costs will differ between and within partnerships depending on local circumstance and the nature of delivery of the particular activity.  
	Indicative Per Capita Costs

	Theme
	Activity
	Average group size
	Average unit cost (£s/ head)
	Range (£s/head)*

	Awareness and aspiration raising activities
	Aimhigher days
	104
	24
	4-102

	
	Taster Day
	61
	53
	32-90

	Attainment raising 
	Residentials
	70
	479
	212-650

	
	After school clubs
	16
	339
	339

	
	Mentoring
	246
	243
	191-343

	
	Subject specific enrichment
	353
	143
	54-454

	
	Visits by HE staff
	80
	10
	9-11

	
	Masterclass
	65
	29
	5-120

	Vocational activities
	Work based learning
	100
	952
	952

	Information, advice and guidance (IAG)
	Careers Fairs
	4,800
	17
	17

	
	IAG for parents and carers
	75
	31
	26-40

	
	IAG community outreach
	64
	561
	561

	Staff training
	Staff training
	115
	69
	12-473

	Progression
	Transition support
	95
	1,076
	616-1,102

	Research and dissemination
	Conferences
	91
	115
	75-240

	
	Website
	187,000
	0.27
	0.27-0.28

	
	Publications
	6,365
	1.40
	0.65-5.00


* When the Average Unit Cost equals the Range, this illustrates that only one sample was used in the analysis.
Consider marginal costs

It is also important to consider the marginal cost of adding additional participants to a planned group of participants for a particular activity.  The term marginal cost refers to the increase in overall delivery cost of an activity when one additional young person is added to the group.   
Figure 2 below can be used to explain the concept.  It shows where the marginal cost curve (MC) cuts the average cost curve (AC), where Q is the quantity of young people participating in the activity and P is the corresponding cost per young person.  The reason why there is a difference in the average cost and marginal cost relates to the use of certain resources such as transport, or room hire, where there is a maximum capacity.  The cost of these resources remains static and does not increase until that capacity has been exceeded and an additional room or minibus, for example, is required.


[image: image3]
The marginal cost is an important factor when considering the optimum group sizes to achieve cost efficiency.  This theoretical model highlights that, for delivery of the activity, cost efficiency is best achieved by ensuring that the number of young people participating is as close as possible to the point where the two curves cross each other.  The cost (marginal cost) of adding additional young people to the group before this point is reached will be less than the average cost and therefore, in theoretical terms, it makes sense to increase the group size to make most efficient use of some of the resources available (e.g. the venue). 
An example below is used to illustrate this.  

	Marginal Costs: Illustrative Example

	
	School 1
	School 2

	No. of participants
	45
	38

	Seminar Trainers
	£646.25
	£587.50

	Coach travel
	£164
	£180

	Facilities
	£722.51
	£714.40

	Lunches
	Incl in facilities cost
	Incl in facilities cost

	TOTAL COST
	£1,532.76
	£1,481.90

	PER PERSON UNIT COST
	£34
	£39

	MARGINAL COST
	£1.20
	£1.20


	Additional Information

	· Maximum group size based on the seminar trainers and facilities is 50. 
· Maximum capacity of the coach is 53.
· Additional lunches can be added to the facilities cost at £1.20 per person.


In this example, the average costs per young person taking part, based on the number of participants shown, are £34 per person and £39 per person.  Based on the additional information given, it is clear that there is some spare capacity given the maximum capacity of the facilities (at 50) and maximum capacity of the coach (at 53).  The additional cost incurred by increasing each of these groups by one person (i.e. the marginal cost) is just £1.20 (the cost of providing lunch), considerably less than the average costs of £34 and £39.  When planning this activity it is therefore worth considering whether there are more young people who would benefit from attending, in order to make better use of the resources available.  
Understand variability factors

The underpinning assumption of this costing activity is that there is variation in the costs of delivering Aimhigher activities, and that the delivery (and associated costs) of two activities is unlikely to ever be exactly the same.  It is for this reason that there is no right or wrong cost - this guide is purely a tool to support you in planning future Aimhigher activity.

Variability factors include:
· Location – a key factor affecting the cost of delivering the activities is location.  This can range from delivery in school, to delivery at HE/FE or private providers.  For offsite activities there are additional costs associated with transport;
· Duration of activity – the duration of the activity can vary even where the same activity is delivered, but under different circumstances;
· Distance travelled – costs will vary depending on the distance travelled either by young people and/or staff.  This means that an activity may be more costly for young people from a school located further away from the location of delivery than other schools;
· Type of resources – some activities may require specialist resources to deliver the activity e.g. technical equipment;
· Target group involved – in rural areas, in particular, the focus may be on identifying target individuals rather than groups of young people thus resulting in greater costs associated with coordinating the activity for a dispersed group of young people.  In other circumstances the target group may require additional support at additional cost, for example, younger students may require smaller group sizes;
· Level of participation – the actual number of young people taking part in an activity may not necessarily equal the planned number of participants.  This has an impact on the cost per person if the resource inputs remain the same regardless of the number participating.  This is a particular issue at ‘open door’ events where the number turning up can be quite unpredictable.
	GOOD PRACTICE AND COST EFFICIENCIES



In the text below a number of good practice examples and means of securing costs savings are presented, based on observations of partnership activity during the costing study undertaken by YCL.  It is clear that good practice in the delivery and management of Aimhigher can influence more cost efficient practice, though this must be tailored to what is appropriate for the local circumstances.  
Good Practice
Good practice observed across case study partnerships includes:

· mapping of all activities delivered across the partnership;

· using a needs analysis of local young people to determine activities that should be delivered;

· undertaking a reality check as to whether an activity should be delivered on future occasions if the number of participants is low;

· modelling costs by varying the student numbers to estimate the optimum group sizes (particularly for higher cost activities);

· using planning/set-up materials (e.g. risk assessments) produced for an activity on subsequent similar activities rather than re-producing;

· developing replica models of delivery (i.e. establishing the model of delivery which comprises the best elements);

· delivering activity collaboratively where appropriate e.g. commissioning activities on an area-wide basis (where possible) to achieve economies of scale e.g. theatre workshops, transport;

· keeping appropriate levels of control of funding and spend e.g.:

· releasing funding only on presentation of relevant receipts (this approach has been employed in some areas but others have made a conscious decision not to monitor costs at this level of detail);

· using a spreadsheet to log spend by each partner and by activity delivered;
· undertaking an analysis of certain cost elements e.g. calculating HEI overhead costs to improve awareness and allow monitoring;

· capturing specific information for each project/activity delivered including outputs, impacts and resources required;
· pooling school allocated funding to be used under the advice and guidance of an Aimhigher borough coordinator.

If you feel that you have other examples to share, please complete the case study proforma by clicking the following link:  
http://www.aimhigher.ac.uk/sites/practitioner/aimhigher_activities/case_study_template.cfm
Cost Efficiencies

Once you have established a clear idea of the actual costs of delivering Aimhigher activities you may be able to consider how costs can be minimised or where savings can be made.
Some cost efficient practices, identified through the costing study, include:

· undertaking sufficient planning and coordination into what activities are being delivered for whom and by whom;

· considering delivering some activities centrally - which may be more cost efficient where they are planned and coordinated with a long-term focus and are coordinated for collaborative delivery across a number of schools;
· careful planning to establish the optimum number of staff/students to be trained to deliver Aimhigher activities;
· considering strategies to reduce travel costs (e.g. hosting activities in schools, operating travelling roadshows, geographically grouping schools into clusters so that transport can be shared);
· sourcing at scale (i.e. buying multiple units of activity) to generate economic efficiencies, firstly in terms of cost savings achieved through the same fixed set-up costs irrespective of the number of activities purchased, and secondly in terms of bulk discount;

· using student ambassadors, where appropriate, who are relatively low cost and have particular strengths in engaging with young people.

	RESOURCES AND SUPPORT



Some partnerships have already been through this process and therefore may have some wisdom to share.  If you have carried out cost studies in your area, however limited, it would be very helpful if you would share these with other Aimhigher partnerships.  Please complete the Aimhigher Case Study Template to share your experiences of costing: 

http://www.aimhigher.ac.uk/sites/practitioner/aimhigher_activities/case_study_template.cfm.  
Once completed, please email the case study to info@actiononaccess.org for inclusion on the Aimhigher practitioner website.

Other resources which you may find helpful to access during this process include:

	Aimhigher Resource Costs: 
A Case Study Approach (YCL)

	http://www.dfes.gov.uk/research/programmeofresearch/index.cfm?type=5

	Aimhigher website

	www.aimhigher.ac.uk

	Action on Access

	www.actiononaccess.org

	Department for Education and Skills

	www.dfes.gov.uk

	HEFCE

	www.hefce.ac.uk/widen/aimhigh

	Teachernet


	www.teachernet.gov.uk/aimhigher


Figure 1:


Establishing what delivery involves
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Figure 2: Cost Curves
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