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Abstracts booklet
	Dr Sharon Handley 

	

	Director of the Routes into Languages NW consortium. Head of the Languages Department, Manchester Metropolitan University.

	

	Title: 
‘Promoting Community Languages in the North West Region: the Community and Lesser Taught Languages (COLT) Project’

	

	Abstract: 
The COLT (Community and Lesser Taught languages) project received funding through the Routes into Languages initiative which has the overall aim of increasing the up-take of languages in schools and higher education; the particular focus of this project is to promote Urdu, Italian, Chinese and Arabic.  

Initial research identified issues of language status, teaching methodology and divisions between mainstream and supplementary schools as obstacles to the promotion of these languages.  We developed a strategy for raising the language status through language enrichment events for schools designed to provide a positive experience of these languages and cultures.  Quality, satisfaction levels and attitudinal change were all measured using pre-and post event questionnaires.  This aspect of the project has been enhanced through collaboration with the Cornerhouse Cinema to run film screenings with language workshops which are open to mainstream and supplementary schools free of charge.

The second part of our strategy involved the development of a support network for teachers and managers planning to introduce Arabic, Chinese, Italian or Urdu into the curriculum.  We developed a teacher training component with a compulsory placement in a school to observe a trained teacher.  This side of the project is also supporting our aim of building bridges between supplementary and mainstream schools.   

The project has established that it is possible to improve the attitude of children towards languages through interesting language taster sessions and cultural activities. However, it is yet to be established whether this can be kindled into a desire to study languages formally although anecdotal evidence suggests that it can.  The teacher training component has increased the confidence of participants and established that many trainees would like to continue with their professional development in HE.  

Initial data from schools suggests that events have increased the uptake of languages and that there is a demand for all of these languages in HE; the challenge is to build on our initial findings to provide schools and HEIs with solid data on the level of demand for these languages.  Supplementary schools are a rich source of linguistic and cultural knowledge, providing a pool of potential students and teachers as well as knowledge associated with the community cohesion agenda in schools; however, they are often struggling to survive on the edge of the education system. We believe that they can become part of a collective solution to a national problem if appropriate training and resources are put in place. 




	Professor Itesh Sachdev
Professor of Language and Communication & Director, SOAS-UCL Centre of Excellence for 'Languages of the Wider World', School of Oriental & African Studies, University of London.

	

	Biographical Note:

Kenyan-born Itesh Sachdev, Professor of Language and Communication at the School of Oriental & Africa Studies (University of London), was brought up plurilingual, completed secondary and undergraduate education (Bristol University.) in the UK, and doctoral training in social psychology in Canada (McMaster Univ.). He then taught in Applied Linguistics at Birkbeck, University of London, and is now Director of the SOAS-UCL Centre for Excellence in Teaching and Learning 'Languages of the Wider World'.  He has published widely in the social psychology of language and intergroup relations, having conducted research with various ethnolinguistic groups including those in/from Bolivia, Canada, France, Hong Kong, India, Japan, Taiwan, Thailand, Tunisia and the UK.  

	

	Title:

‘Valorising Community Languages’

	

	Abstract: 
“Persons belonging to national or ethnic, religious and linguistic minorities…have the right to enjoy their own culture, to profess and practice their own religion, and to use their own language in private and in public, freely and without interference or any form of discrimination“ (Article 2:1, United Nations Declaration on the Rights of Persons Belonging to National or Ethnic, Religious and Linguistic Minorities, 1992)

“We should not be in the business of making children forget what they know.” (Joseph Lo Bianco, Professor  

of Language and Literacy Education, University of Melbourne, 2006, CILT’s “Positively Plurilingual’)

The history of community languages in England since the 1960s, when policy-makers and education providers first began to address the implications of immigration from Asia and the Caribbean has been one of discrimination and assimilation. This is despite decades of research pointing to the benefits of plurilingualism for individuals and societies.  This presentation will discuss the value of developing the sociolinguistic capital latent in our communities in the context of globalisation and superdiversity.  


	James O'Donoghue and David Mallows

	

	Project Manager, Languages in the Children's Workforce. Training and Development Agency for Schools.

	

	Title:

‘A Strategy for the Development of the Teaching and Learning of all World Languages’

	

	Abstract: 
The TDA is working to produce a strategy for the development of the teaching and learning of all World Languages. With our contractor, the Institute of Education, we are investigating the similarities and differences between the pedagogy of teaching different languages, and looking at how the research could affect training structures and schools structures, in order to respond to changing demand for languages in schools. The presentation will provide an update on the development of the strategy a summary of the research findings to date.


	Pura Ariza

	

	Manchester Metropolitan University, Institute of Education

	

	Title:

‘Bilingual Pupils and MFL: A Report on Pupils’ Perceptions, with Implications for Practice’

	

	Abstract: 
This study has investigated the perceptions and attitudes of bilingual secondary school pupils studying a foreign language in the classroom. From a starting point which charts and analyses different and unequal attitudes to foreign languages in the British education system, the study explores how bilingual pupils perceive their classroom-based language-learning, and whether this has particular implications for their use of heritage languages in school. Using stimulus- and task-generated pupil discussion, data was collected in focussed discussions which required minimal involvement from the researcher. Data analysis revealed surprising findings, centred on the pupils’ extraordinary ability to reflect upon their language learning, use and attitudes. These are then examined with particular reference to MFL teaching in secondary schools, drawing out implications for practice for a more equal consideration of languages in the secondary school.


	Sarah Cartwright

	

	Our Languages Project, CILT

	

	Title:

‘Our Languages: Promoting Community Cohesion through Diversity’

	

	Abstract: 

The Our Languages project has successfully highlighted the impact of complementary education on the attainment of bilingual pupils across the curriculum in mainstream schools. It has brought together community language teachers from both the voluntary and maintained sectors, academics, teacher educators and representatives from national agencies to promote the benefits of bilingualism and celebrate diversity. This session focuses on the new duty of community cohesion incumbent on all secondary and primary schools, presenting the toolkit on "Partnerships in Language and Culture" as a key driver in establishing the role for language education in the achievement of the government's social cohesion agenda.

Sarah Cartwright spent 23 years in 16-19 education in FE in West Sussex and subsequently as HoD at Islington sixth form centre, a dynamic inner London institution offering A Levels in Bengali, Chinese, French, German, Italian, Spanish, Turkish and Urdu. She then joined London Metropolitan University as Course Leader for the PGCE in MFL in 2001. From 2006 she has been working at CILT, the National Centre for languages - recently as consortium programme manager for the Our Languages project. She has a strong interest in social justice and the relationship between language and power. 


	Anthony Capstick

	

	Lancaster University. 

	

	Title:

‘Language, Identity and Belonging in Lancashire and Mirpur’

	

	Abstract: 
Rethinking belonging through a New Literacy Studies lens, this paper sets out the methodology for capturing the flow of literacy practices across boundaries such as home and school as well as across national boundaries. By outlining the research methods of multi-sited ethnography, the paper looks at an analytical approach which investigates the everyday language use of families in Pakistan and the north west of England alongside the social institutions within which they are embedded. This social practice approach draws on ethnographic research on literacy as well as sociolinguistic research on multilingualism. The aim is to generate a debate on the relevancy of these techniques in the lead up to the start of the data collection for my PhD which will begin in November 2009 in Mirpur, Pakistan. A second research stage will take place in Manchester in 2010/11 with members of the same transnational families, thereby contributing to research on multilingual literacy practices as part of the broader research goal of exploring the relationships between language use, language policy and migration.



	Craig Brown and Nilufar Chowdhury

	

	Craig Brown is the Assistant Headteacher at Chatham Grammar School For Boys and Nilufar Chowdhury is the Headteacher at the Shishu Kishor Club (a local Bengali School)

	

	Title:

‘Complementary and Mainstream School Partnerships: A Case Study’

	

	Abstract: 
The presentation will outline the involvement in the national 'Our Languages' Project.

This involved mainstream schools and supplementary schools forming partnerships which would be mutually beneficial.  Craig will outline some of the issues surrounding such partnerships along with the benefits which the partnership brought his own school, whilst Nilufar will consider the benefits from the perspective of the supplementary school.

Craig will share how this partnership acted as a catalyst for further developments such as a Pan-Medway Multilingual Poetry Day and what their plans are for the future.


	Mohamed Elhaddad

	

	Headteacher of the Libyan Islamic Bristol Supplementary School. Researcher, University of the West of England. 

	

	Title:

‘What are Supplementary Schools?’

	

	Abstract: 
“Educational experiences do not leave people as they were” (Pring 2004). Black and minority ethnic Young People (BMEYP) arriving and settling in Britain face significant difficulties affecting their educational achievement due to different language, background and faith (Gonzalez 1996). Parents from BME communities believe that their children most of the time underachieve due to language barrier.  The Supplementary Schools (SSs) are one way to help people settle and integrate within their new society while keeping their own beliefs whether religion, language, culture etc. 

Children who are nationals of other EU and EEA states may have previously been asylum seekers or refugees in those states. Their linguistic background may also be complex. They may speak their mother tongue, an additional European language and now be faced with the prospect of acquiring skills in English as well. 

These community schools do not have the resources to make their voices heard, indeed many are struggling for survival. However, by exploring the vitality of SSs, policy makers may be aided in identifying ways in which to tackle the weak points of the current education system in the UK which fail to satisfy the educational needs of newly arrived communities (Tikly et al. 2002, Norton 2000). 

The research focuses on two SSs in the context of valuing language, cultural, diversity and academic achievement. It investigates the educational impact of the SSs aiming to discover whether the SSs are making or can make any contribution towards the improvement of BMEYP achievements by providing a strong evidence base to help policy makers, educational agencies, and sponsors to understand SSs.
Keywords: Community & languages schools, new arrival communities.




	Amy Wang and Stella Bullo-Alós 

	

	Manchester Metropolitan University; Routes into Languages NW

	

	Title:

‘Parental Attitudes to Language Learning in Arabic and Chinese Supplementary Schools: A Case Study’

	

	Abstract: 

This paper attempts to investigate parental attitudes in the learning of two heritage languages, Arabic and Chinese, at supplementary schools in the UK. The majority of studies that examine attitudes to language learning focus on pupils’ attitudes (Gardner, 1991; Lambert and Tucker, 1972; Gibbons and Ramirez, 2004) but there is little consideration towards parental attitudes, even though they play a key role in heritage language education. Our study seeks to redress this imbalance by focusing on parental attitudes, as part of a larger project investigating supplementary school education. Following pioneering studies in the field of attitudes to language (Gardner and Lambert, 1972; Gardner, 1985), we look at attitude as an “underlying predisposition to act or evaluate behaviour in a certain way” (Gardner, 1985, in McGroarty, 1996: 5); this can include values and beliefs that promote or discourage language learning. Evaluative attitudes encoded in discourse are dependent on the socio-cultural background and positioning of the speakers (Eggins and Slade, 1997). Linguistic analysis offers the possibility to elicit attitudes that speakers hold but may publicly disavow. 

The paper draws on empirical data of two focus groups run with Arabic and Chinese parents of supplementary school children in Manchester. This is carried out as part of the Community and Lesser Taught Languages project (COLT) of which the principal aims are to promote and facilitate the teaching and learning of community and lesser taught languages in mainstream and supplementary schools, and to promote the continuation of language learning at university. The methods adopted in this paper include a corpus approach and a discourse analytical framework, namely Appraisal (Martin and White, 2005). The former consists of carrying out a systematic, keywords analysis of focus group transcripts using computer software. The Appraisal framework helps uncover whether attitudes are based on affectual factors, aesthetic factors, or are centred on social or moral implications. Preliminary results reveal that the attitudes of Arabic and Chinese parents respectively differ considerably from each other with regard to their children’s learning of heritage languages, and their responses reflect wider cultural assumptions framing their experience and expectations. The results of this paper have significant implications for supplementary school education in the UK.

References: 
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	John Walker

	

	University of Sussex

	

	Title:

‘Signall II: Raising the profile of Signed Languages within Europe’

	

	Abstract: 
The first European Parliament resolution on signed languages was passed twenty-one years ago: it recommended that each European nation recognise their national signed language (1988, and again in 1998), but to date, only a handful of countries have responded. The promotion of signed languages in education, social and employment contexts (UN 2007) has been stagnated by a lack of access to information which could empower policy makers, professionals and employers in their work.  Signall II responds to this information deficit by providing learning resources to explore ‘international perspective on deafness’, which in turn can influence and inform national situations.

Signall II is a Leonardo da Vinci funded project led by Interesource Group (Ireland) Ltd, with partners from a range of countries. Trinity College Dublin will provide a 10 ECTS accredited (Bologna agreement) course, which is localised for partner countries and delivered in 5 unrelated signed languages: Irish Sign Language, British Sign Language, Czech Sign Language, Finnish Sign Language and Polish Sign Language.  The course content will be available on-line and accompanied by a multi-modal text which will contextualise Deaf studies, Deaf history and the experience of being a culturally Deaf signed language user in each of the partner countries. 

This paper explores the SIGNALL II work, led by University of Sussex in the UK, in progress where local, national and European communities are engaged to enable knowledge exchange and empowerment. This work fundamentally attempts to bring the local language user closer to the language planners, offering valuable lessons for moving forward. 
References: 

Council of Europe (2003) Recommendation 1598: Protection of Sign Languages in the Member States of the Council of Europe’, EU

United Nations (2008) ‘UN Convention of Rights for People with Disabilities’ ratified by the United Kingdom and Northern Ireland on 8 June 2009, UN

Keywords: Signed languages, promotion, Europe, on--line learning


	Stephen Toal

	

	Stephen Toal, Associate Director, Aspect Market Research

	

	Title:

‘Urdu in HE Market Research: Process and Results’

	

	Abstract: 
The presentation looks at ways to involve members of the Urdu-speaking community in market research, particularly in relation to assessing demand for an Urdu degree. 

Routes Into Languages North West (RIL NW) had little evidence as to the decision making process for choosing lesser taught languages at any level. In addition, attempts to involve less mainstream channels in research on this topic had previously proved difficult. Aspect Market Research was commissioned by RIL NW to look at demand for an Urdu degree amongst this audience. The presentation will focus on a number of areas including:

· Recruiting and engaging the target audiences

· Understanding of the decision making process for courses at various levels

· Reactions to Urdu degree pathways

· Assessing levels of interest in such a degree and ways to maximise uptake 




	Jo Wiggans

	

	Director of Aimhigher Greater Manchester

	

	Title:

‘Language Applicants to HE:  Analysing the Statistical Evidence’



	

	Abstract: 

This workshop will consider what statistics about who applies for higher education language courses can tell us and they can help to inform our outreach strategies to increase interest in and recruitment to languages courses.  

Aimhigher Greater Manchester regularly analyses data about the attainment and progression of young people through the stages of their education.  Through statistics and extensive local networks, we now have a complex understanding of the patterns of aspiration and achievement, and of differences in opportunity, that influence participation in higher education.  The workshop will begin by painting a brief statistical picture of Greater Manchester as an illustration of the range of statistics to show how evidence helps to prioritise interventions in order to maximise impact.  

Using examples of HESA and UCAS data about applicants and entrants to university,  the workshop will consider the following issues:  

· The trend towards staying local for university study

· Gender differences in applications and the link between gender and deprivation in UCAS applicants

· The demographic profile of language students from the North West compared with that of all HE students

· Demographic influences on application to and entry to Russell Group universities

The workshop will propose that efforts to increase applicants to languages courses are most likely to produce results if they are:

· Geared to younger groups of learners who have yet to make their subject choices for Key Stage 4

· Working with schools that are seeking to improve and develop their language provision but need to increase pupil interest

· Targeted at young people and schools where the rate of progression to higher education to study languages is statistically low (and possibly the rate of progression to higher education at all is statistically low)

· Not seeking to divert students from one HE pathway to another but encouraging the inclusion of languages

· Specifically working with those groups who are statistically less likely to consider languages at higher education level

However, the long term investment of such outreach programmes has its disadvantages.  The workshop will offer examples of Aimhigher interventions and seek to generate discussion amongst participants about the successful approaches they have used to change the attitudes of young people towards the study of languages at higher levels.  

Aimhigher Greater Manchester is a partnership of ten local authorities, 150+ high schools, 22 colleges, 7 higher education institutions plus workbased learning providers, Connexions services and others.  Aimhigher in Greater Manchester has a budget of more than £5million per annum and runs a targeted programme of interventions and activities to raise awareness, aspirations and attainment and support progression to higher education in schools and colleges with little or no HE heritage. 




	Juliet Park

	

	Lead Practitioner for the SSAT, Regional Advisor for ALL, national MFL trainer; NVQ pathway specialist.

	

	WORKSHOP Title:

‘Triple Your Uptake! How NVQ Language Units can Motivate, Inspire and Raise Attainment’



	

	Abstract: 

The NVQ in languages has proved to be a highly successful alternative resulting in many schools tripling their uptake, massively increasing attainment and motivation.  This workshop will introduce the main features of the NVQ, why it works so successfully, how business languages can be made pupil friendly and the steps necessary to set the pathway up in your school.


	Gee Macrory

	

	Dr Gee Macrory is Head of the Centre for Languages and English at the MMU Institute of Education, as well as subject leader for the MA Language Education. She has worked in language teacher education for 19 years, prior to which she taught modern languages in schools and colleges, as well as spending two years as an EAL advisory teacher before moving to MMU. She is a member of CILT (National Centre for Languages) Advisory Group on Initial Teacher Training, a member of the COLT Steering Group and a former Chair of NATESOL (Northern Association for Teachers of English to Speakers of Other Languages). She was Assistant Director of the DfES funded research into Foreign Language Provision at KS2 (2004) and is currently project co-ordinator of a EU funded project on Technologically Enhanced Language Learning Pedagogy (2007-09). She has research interests in bi/multilingualism, language learning and technology and the global dimension in language teacher education.

	

	Title:

‘Promoting Diversity in Language Learning: The Role of Teacher Education ’

	

	Abstract: 
This talk starts from the premise that fundamental to the sustainability of teaching and learning a wider range of world languages is the education of teachers. Language learners of all ages and all languages are entitled to skilled and dedicated practitioners, who themselves have the right to appropriate training opportunities. It is clearly the case that, in this country at least, some languages enjoy a much higher profile than others. Thus training opportunities vary enormously depending upon the language to be taught and learned. We need to build upon the range of language skills that both beginning and more experienced teachers bring to the classroom. Within the COLT project we have adopted a ‘train the trainers’ model in order to provide teacher training opportunities for teachers of Arabic, Urdu and Mandarin. The design and implementation of this approach will be described, as will the implications for future work of this kind. 



	Feixia Yu, Dr Amy Wang and Dr Gee Macrory

	

	University of Central Lancashire, MMU, MMU Institute of Education – COLT teacher trainers

	

	Title:

‘Developing Chinese Classrooms in the UK: Some Implications for Teacher Education’

	

	Abstract: 

This paper will present the preliminary findings of two innovative Chinese language teacher training projects, involving both the Confucious Institute at UCLAN and the HEFCE and DCFS funded COLT (Community and Lesser Taught Languages) project led by MMU. The focus of the paper will be (a) supplementary and mainstream teachers’ perceptions of effective teaching and learning and (b) an evaluation of the different elements of the teacher training courses they have followed. The latter includes methodology workshops, school visits and observations. Data has been collected via interviews, observations and questionnaires. Implications for effective teacher education will be considered. 




	Elena Polisca, Caroline Foster and Charlie Pybus

	

	The University of Manchester

	

	Title:

‘Supporting the Italian Studies Curriculum: The Holistic Approach of Manchester’

	

	Abstract: 

This contribution sets out to present an overview of, and share the good practice of, the measures adopted by Italian Studies at the University of Manchester with regard to the challenges encountered by the lesser taught languages in the current languages climate. As one of the disciplines within the School of Languages, Linguistics and Cultures (hereafter SLLC), Italian Studies has developed a series of innovative curricular and extra-curricular activities that aim to recruit and successfully retain high numbers of students, as well as offer them a distinctive student experience.

The issues of student admissions and retention will therefore be considered, with particular focus on those initiatives that involve students’ direct participation in the running of aspects of the discipline (a peer mentoring scheme for incoming students, a new e-mentoring scheme aimed at post-A-level Italian students, and an e-mentoring scheme which involves local schools and colleges). 

Formal and anecdotal evidence suggests that a holistic approach towards the student experience has a beneficial effect on both curricular and extra-curricular intra-departmental activities, and, in the long term, contributes to an increased Italian Studies presence on a national and an international level. This contribution will consider and discuss the latest results in student feedback, which have proved that innovative teaching and (e-)learning practices for language and cultural courses act as incentives in the promotion of lesser taught languages beyond the more immediate curricular needs, thus strengthening the position of Italian Studies within a wider outreach agenda.
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	Mourad Diouri

	

	Centre for the Advanced Study of the Arab World, Universities of Edinburgh, Durham and Manchester. 

	

	Title:

‘Visual e-Lingua: How to Empower New e-Learning Technologies to Support Visual Based Learning and Teaching of COLT Languages’

	

	Abstract: 

In September 2007, CASAW[1] launched a pioneering eLearning agenda to radically modernise traditional Arabic language teaching within and beyond the classroom by adapting and adopting the emerging second generation web technologies (Web 2.0). As a result of using Web 2.0, learners are given access to a revolutionary type of learning. This includes a wealth of authentic multimedia materials (e-tivities[2], e-tests, e-flashcards, etc.) to maximise their learning opportunities and re-enforce their ability to master Arabic at speed and efficiently. This learning is empowered with online social interaction, collaboration and collective intelligence, using the web as a platform. The paper will highlight specifically the impact of using visual-based technologies on learning and learners with a dominant visual-learning style.

The paper will examine a case study based on a three-year project to investigate how well any foreign language can be taught using a blend of technology-enhanced and traditional methods. 

The following visual-based tools and resources will be showcased and discussed: 

1. Virtual realia (i.e. real-life items) in the form of digital images

2. Word Clouds

3. Tagging

4. eMind Mapping

5. Multi-Media Resources

Finally, with a view to encouraging teachers and learners to adopt innovative technologies

and strategies, the paper will conclude with recommendations on how to:

1. optimise learning technologies to engage learners actively in the learning process

2. adapt and adopt learning technologies to the learners' needs and proffered learning

styles

3. explore and utilise the growing visual eLearning tools available online

4. promote and facilitate autonomous learning amongst learners outside the classroom.

Key words visual learning, visual-based technologies, visual learning style.



	Qi Zhang

	

	Manchester Metropolitan University  

	

	Title:

‘A Pilot Study on British Students’ Attitudes towards Mandarin Chinese and the Development of Intercultural Sensitivity through the Learning of the Language’

	

	Abstract: 

This paper reports a pilot study on the attitudes of British students towards Mandarin Chinese and the development of their intercultural sensitivity through the learning of the language. Amongst 56 students attending a university in the North-west of England, 22 of them were British born Chinese speaking either Cantonese or Hakka at various levels of proficiency.  According to previous research (Ou & McAdoo 1993, Luo et al. 2000, Yang 2006, Bullo-Alos & Wang 2009), people seem to learn Chinese for pragmatic reasons, such as to gain better employment, rather than for the purpose of identifying with members of the Chinese community. Furthermore, China is a collectivistic society, whereas the informants grew up in the individualist environment of Britain (Hofstede 1980). Thus the study investigated whether an awareness of collectivistic Chinese culture is one of the outcomes of learning Chinese. In addition, there was an investigation of learners’ perceptions of the difficulty and aesthetics of Mandarin Chinese. The informants were asked to complete questionnaires which consisted of two sets of questions: eight items for attitudes towards Mandarin Chinese and the 46-item Intercultural Sensitivity Inventory (ICSI, Bhawuk & Brislin 1992). The results confirmed that informants are mainly instrumentally motivated to learn Chinese. Interestingly, both those with and without a Chinese background agreed that the learning of Chinese was a way to interact and identify with Chinese people. They did not feel Chinese was either particularly difficult, or especially aesthetic. In terms of cultural sensitivity, the informants were aware of the difference between collectivism and individualism.
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	Joanne Eastlake and Ian Newby

	

	SOAS-UCL Centre for Excellence in 'Languages of the Wider World', University of London

	

	Title:

‘Towards a Critical Model of Teacher Education for Languages of the Wider World’

	

	Abstract: 

It is our belief that a competent language teacher is one who is critically aware of the context in which s/he works and who is ‘learning-centred’ – that is, one who can promote a lively community of learning through informed interventions in the classroom based on examined experience and consolidated theory.

The Postgraduate Certificate by Portfolio in Teaching Languages of the Wider World is a course for experienced language teachers which recognises that the teacher is the expert within his/her own context and language. It is based on an ‘empowering’ model of Teacher Education that does not set out to impose models of ‘good practice’ from above, but aims instead to provide a community of inquiry in which teachers are encouraged to critically reflect on their own experience as language learners as well as their professional contexts and experience, with a view to reframing previous patterns of understanding and practice through the lens of historically sedimented theory in the field of language education. 




	Jim Anderson and Yu-Chiao Chung

	

	Department of Educational Studies, Goldsmiths, University of London. 

	

	Title:

‘Creativity in the Community Languages Classroom’

	

	Abstract: 
This paper will report on preliminary findings from a two year research project currently in progress at Goldsmiths, University of London entitled ‘Creativity in the community languages classroom: pedagogies and professional development’ funded by the Nuffield Foundation. The project examines:

· the value of integrating different creative works (stories, art works, dance, drama, multimedia) into teaching programmes

· the potential for using such works as a stimulus for children’s own creativity.

Fieldwork is being carried out in mainstream and complementary schools in London teaching Arabic, Mandarin, Panjabi and Tamil.
References:
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Keywords:
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	Carmen Herrero

	

	Principal Lecturer in Spanish Literature and Film at MMU; programme advisor for Viva! Spanish and Latin American Film Festival at Cornerhouse Cinemas; teacher training advisor for the Community Languages Programme at the Projector Programme at Conerhouse (Manchester).

	

	Title:

‘Using Film for Teaching Community and Lesser Taught Languages: Multiliteracies through Film’

	

	Abstract: 

In the ‘new media age” (Kress, 2003), characterised by rapidly changing forms of multimodal communication in the mass media, multimedia and internet, the importance of multiliteracies has been highlighted by pedagogical researchers and educational bodies. Key theorists on multiliteracies (The London Group, 1996) and New Literacy Studies have also paid particular attention to cultural and linguistic diversity and cultural globalisation.  Using as a framework the concept of participatory culture (Jenkin, 2006a) and the importance of media education, this paper will discuss how the contemporary theoretical background on multiliteracy and multimodality in the teaching of languages can be applied in schools to the teaching of community and lesser taught languages. We will consider how the use of film in language classes can be used to break the divide between in-school and out-of-school activities. It can be used to introduce a variety of language discourses, to engage learners in real-world inquiries, as well as to help them to develop multiliteracies and intercultural skills that are essential for living and working in a changing global society. 

Using a project based on the use of film to promote and encourage students of Spanish as a Foreign Language, this paper will discuss how the model has been adapted for Arabic, Italian, Mandarin and Urdu.  We will comment on the design and development of film study guides in order to illustrate how cinematic representations can be used in language teaching to foster aspects of multiliteracy, intercultural and cross-curricular learning.  We will show how these activities are successful in the context of public engagement with schools through the consideration of study sessions aimed at language students at a range of levels (GCSE, AS and A2). We will introduce how the importance of the meta-language needed by the teachers, as proposed by The New London Group, is being catered for by INSET workshops for teachers. Finally, we will consider how Creative Workshops, as a way of experimenting with new technologies, encourage young learners ‘to become fuller participants in the media landscape’ (Jenkins, 2006b).
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	Title:

‘Showcasing Good Practice in Teaching of Community Languages’

	

	Abstract: 
My presentation will include the information that there are a range of lesser taught languages taught in the City of Wolverhampton. Community Languages Panjabi and Urdu are offered and taught as an option in foreign languages at Key Stage 4 through City wide 14-19 provision at GCSE and A Level.  This provision is made in six secondary schools and is available to students in other schools as the timetabling of the provision has been mapped by Deputy Headteachers’ network in order to ensure access to city wide students. Where there is a low number of students they are transported to other secondary schools enabling them to take advantage of this city wide provision

Furthermore, we also take great pride in Wolverhampton City’s supplementary provision for school aged children which won European Award For languages in 2001 and the outstanding practice is still taking place and growing both in terms of attainment and quality of teaching and learning. There are a range of languages taught through supplementary provision which include Bengali, Gujarati, Hindi, Panjabi, Polish, Tamil and Urdu. 

Wolverhampton Community Languages staff are very active in networking at local, regional and national level. We have good working relationships with colleagues at CILT, ALL, Continyou, SSAT and many more agencies working for the development of languages teaching. This is reflected through the success of our three annual events which are always attended by more than one hundred delegates.

We have a track record of producing excellent teaching resources, delivering quality CPD and taking part in all developments be it is at local, regional or national level. We are a (Consortium) examination centre for Asset Languages and enter students for a range of languages. We are in the process of introducing Panjabi at a Primary school and determined to produce the state of art teaching material for year 5 Panjabi classes mapping the KS 2  Framework and our materials can also be used by non specialists of language.

We have approximately 150 students doing traditional GCSE and 40 doing A level in Panjabi and Urdu along with approximately 100 doing getting accreditation through Asset Languages in a range of languages at different levels.
Our training programme is catering for the needs of individuals starting from ordinary Supplementary teachers and leading towards supporting students to gain QTS. (3 are working in the department) We have produced resources and schemes of work to support supplementary classes which are on ‘Our Languages’ website. We delivered ‘Panjabi for health professionals and Panjabi for Police Forces.’ We produced a Scheme of work and resources for a diploma module in Panjabi available on CILT’s website. We were featured by QCA – Good Practice in MFL at Key stage 4. We are determined to change the teaching and learning pedagogy through interactive learning and have prepared resources of a high standard such as ‘Who wants to be millionaire’ games etc. Our staff are serving as Senior Examiners in a range of examination boards for a variety of examinations.


	Amy Wang, Robert Hamilton and Qi Zhang

	

	Manchester Metropolitan University 

	

	Title:

‘To Film or Not to Film? A Case Study of using ‘Little Red Flowers’ on a Chinese GCSE Day’

	

	Abstract: 

Robert Hamilton, Senior Lecturer, Film and Media Studies, School of Art and Design, MMU; Qi Zhang, Chinese Lector at the Department of Languages, MMU and Amy Wang, Lecturer in Applied Linguistics at MMU, will address experiences of teaching language through film and the importance of film to our understanding of language and culture.



In this paper, we attempt to discuss our experience of using the film ‘Little red flowers’ on a Chinese GCSE day. Our paper includes the following parts: 

(i) the rationale for choosing the film, 

(ii) an evaluation of the event based on the feedback from the participants, and 

(iii) implications of using films in language classrooms in general.
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	Title:

'Community Language Learning: From Three Different Perspectives'

	

	Abstract: 
The National Language Strategy set up a very broad rationale for supporting language learning (specifically mentioning community languages), arguing that languages are increasingly important not only for economic reasons but also because they contribute to the cultural richness of society, to personal fulfilment, to mutual understanding and global citizenship. 

Moreover, research clearly points to the benefits of plurilingualism, (a person’s ability to speak more than one language) both for the individual and for multilingual societies, in terms of the enhancement of opportunities in trade, diplomacy, cultural exchange, social inclusion and democratic participation.  Most recent work on community language learning has focused on provision aimed at children of school age whereas a very recent study emphasised the importance of provision in higher education. 

This presentation will demonstrate a school-university collaboration, led by SOAS, which formed part of Capital L- the London Consortium of Routes into Languages. 

This activity, the language immersion week organized at SOAS (School of Oriental and African Studies), was a four day immersion programme offered for 2 languages; Urdu and Turkish.  In this presentation, we will specifically focus on Turkish - the 7th most widely spoken community language in UK - and we will share our experiences looking from three perspectives: 

a. organizational and status raising; 

b. pedagogical/ language teacher; 

c. learner. 

The organizer will highlight the stages in the planning procedure and reflect on challenges encountered while suggesting possible modifications for future projects in the light of the feedback from the students and teachers. Likewise, the language teacher will reflect on ‘what really happened in the classroom’ and how she coped with the challenges. Finally, the students’ reflections will be presented for an overall evaluation of the course. 
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	Professor Richard Towell

	

	Richard Towell is the Chair of the Steering Group of Routes into Languages. He is currently Honorary Professor of French Applied Linguistics at the University of Salford where he previously served as Head of the School of Languages and Dean of the Faculty of Arts Media and Social Sciences. He was also Chair of the University Council for Modern Languages. His research specialism is Second Language Acquisition. He is the co-author of French Grammar and Usage and Approaches to Second Language Acquisition.



	

	Title:

‘The Context of COLT’

	

	Abstract: 

In this talk I will set the context within which COLT exists. In the first part of the talk I will outline the background which led to the setting up of the Routes programme, the nature of the activities which accompany COLT, and the specific role of COLT within the programme. I will then indicate how the activities of the conference have furthered the aims of COLT and Routes. I will comment further on the role of languages in plurilingual societies before examining briefly what the future may offer for community languages
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